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IS THE TEACHING OF HINDI LUCRATIVE IN SOUTH AFRICA? 
 
The teaching of Hindi in South Africa is lucrative (Singh, 2018). Since South Africa has a diversity of 
religions and cultures, with a large Indian-population, the teaching of Hindi is pivotal (Singh, 2018). 
This is because many people want to interact with people from other countries, who know Hindi 

(Singh, 2018), as well as those who are familiar with derived languages such as Gujarati (Singh, 2018) 
and Urdu (Aziz, 1996). Furthermore, the teaching of Hindi is lucrative in South Africa because of the 
variety of schools in different locations offering this subject as a choice in a learner’s curriculum. This 
highlights the fact that there are many ethnic groups, outside that of the Indian community, who are 

interested to learn Hindi. This implies that the language is becoming more widespread, however, 

proficiency differences amongst the Indian community still exists (Singh, 2018). None-the-less, Hindi 
language teaching in SA is lucrative since many travelling to eastern countries are able to 
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communicate in this language, however, there are still differences in terms of the level of Hindi (even 

with advanced teaching practices) competency amongst learning and learned scholars (Singh, 2018; 
read Aziz, 1996). 

 
CONCERNS ABOUT HINDI LANGUAGE TEACHING? 
 
There are many concerns about Hindi language teaching. In South Africa, with special reference to 

this article, and also applicable to countries other than India, one major concern is the manner in 
which learners conceptualise the concepts taught in Hindi (Singh, 2018). This is a concern because 
often information acquired from one grade to another is lost, due to learner’s focussing only on 
information pertaining to a specific grade. Another concern is that teacher’s often focus on their 

personal development in the language, given that Hindi is a foreign or taught language in South 

Africa. This means that it’s possible for incorrect information to be exchanged with a classroom, 
although this may be less likely amongst Hindi practitioners. A third concern is the teaching 
methodology used, often not in conjunction with the design of the teaching curricula (Singh, 2018; 
Aziz, 1996; read ‘How did the Hindi language come to be used in SA, 3). This means that pertinent 

information may be lost during teaching time, with learners reading to fill in the gaps. Furthermore, 
often teachers are unaware about the consequences of being inadequately equipped with the 

knowledge to discriminate between correct and incorrect answers from literature, because, often 
answers are presented by scholars as a socialised “copy-and-paste” task (Singh, 2018). This means 

that the presentation of answers can’t be as such, since, it’s an indication of inadequate Hindi 

language practical skills. This further implies that the lack of training amongst teachers, in Hindi, and, 
perhaps, other foreign languages, is the cause for competency issues amongst learners from different 
and the same ethnic groups. Moreover, this means that competency and proficiency issues about 
Hindi language teaching to learners would be a major problem, due to educational experience and 

generation gaps in the present country (Singh, 2018).  
 
HAVE ADVANCES IN HINDI LANGUAGE TEACHER METHODS BEEN MADE? 
 
There haven’t been many advances in Hindi language teacher methods. This point is highlighted 

from observations that the teacher methods have remained the same for the past 50 years or so. This 
means that with stagnant growth in teacher methods, Hindi languages would always remain more-

or-less academic. Without advances in Hindi language teacher methods, inclusive of the point 
mentioned above, the varieties of different ethnicities would obtain the same kind of academic 
teaching in Hindi (Singh, 2018). This is an advantage in that learners would be able to communicate 
amongst the Indian community in South Africa. Since not much can be said on the advances in Hindi 

language teacher methods, in particular, one thing that has been observed is that the increasing trend 
of teaching the basics using different methods, from chalkboard work to charts and flashcards, 
amongst other methods (like the internet, radio, audio and multimedia), is more of a competency task 

amongst scholars. This means that different ethnic groups taught in different methods would allow 
for better exchanges amongst teachers and learners (Singh, 2018). One minor advance in Hindi 

language teacher methods in SA is that individual teacher worksheets differ, highlighting a difference 
in the competency amongst SA Hindi learners and the proficiency amongst SA Hindi teachers (can be 
adapted from 3 in reference of article). Furthermore, many methods, although they seem as advances 
are mandatory to remain unchanged in the teaching curriculum, particularly those pertaining to 

advanced level courses, as these are necessary to groups understanding of a particular subject (Singh, 
2018; read Aziz, 1996).  
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HAS THE PROGRESSES IN HINDI TEACHER EDUCATION BEEN FAIR, IN KEEPING WITH 
THE CORE HUMAN VALUES? 
 
The progresses in Hindi teacher education has been fair, but it doesn’t necessary conform to the core 
human values. This is because, although learner-teacher interactions are considered in a classroom, 

Hindi teacher education in usually a self-derived task, often for one’s personal satisfaction (Singh, 

2018). Therefore, Hindi teacher education lacks the ability to consider student needs. This means that 
although attempts have been made to consider learner/student needs in teaching aids, for example, 
often these are a reflection of a teacher’s knowledge, and not what a learner might or might not know 
in a particular section in the Hindi curriculum (Singh, 2018; Aziz, 1996; also 3 in reference). Therefore, 

the progresses in Hindi teacher education are fair, but for it to be satisfactory, it must conform to the 
core human values of incorporating student needs, their knowledge and competency levels in Hindi, 

within the curriculum (Singh, 2018; Misthrie, 1985). The progress in Hindi teacher education cannot 
be considered as unfair, due to the above-mentioned statement, because curriculums are designed 

based on a teacher’s knowledge in a particular subject. Therefore, by incorporating outside sources 

into the Hindi teacher education, it’s possible to incorporate ideas that could cater for all type of 
learners. Therefore, emphasis needs to be placed on learner-teacher development in the design of 
Hindi teacher education (Singh, 2018; Aziz, 1996; Misthrie, 1985).  
 
IS THERE FLAWS IN HINDI LANGUAGE TEACHING AND LEARNING EDUCATION IN 
SOUTH AFRICA? 
 
There are flaws in Hindi language teaching and learning education in South Africa. One of the flaws 

has already been discussed in the previous section. One flaw in Hindi language teaching and learning 
education in SA is that teacher and teaching aid information is incongruent (Singh, 2018). This means 

that when Hindi guides are being referred to by a teacher, often their knowledge isn’t in keeping with 

the curriculum. This means that teacher’s aren’t necessarily equipped to handle student situation, 
whereby a learner may in fact be the driving force in a classroom (Singh, 2018). Furthermore, this 
means that there is a lack of Hindi language teaching and learner training to handle difficult 
questions and introspection on certain topics within the curriculum (read 3 in reference section). In 

spite of teacher’s being qualified to teacher, or presented with teaching certificates to match expensive 
in their field, there are still major flaws, in Hindi language teaching and learning strategies within the 

classroom (Singh, 2018). Particularly since classes focus on reading and writing, often learners lack 
the expertise to tackle difficult, complex, questioning in the language. This has been seen amongst 

different speaking groups of different ethnic backgrounds in South Africa (Singh, 2018; Aziz, 1996; 

Misthrie, 1985).  
 
CONCLUSIONS 
 
There are many points to consider in establishing whether or not Hindi education in South Africa is 
satisfactory. One of the major problems is that there’s obviously very little conformity between 

knowledge, teaching curriculum and the inclusion of core human values [very important]. This 
means that a learner’s inclination towards a specific topic or section of work in Hindi may not 
necessarily be the result of a teacher’s knowledge, or teaching strategy. Instead, it’s a reflection of a 
learner’s knowledge. Based on this fact alone, Hindi education in South Africa is far from being, or 

becoming, satisfactory for both learners and teachers (Singh, 2018).  
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