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ABSTRACT 
India's efforts to establish an inclusive education system for children with special needs are gaining momentum 
in the current scenario. The study focuses on the legislative and policy frameworks, such as the Right to Education 
Act (2005) and India's ratification of the United Nations Convention on the Rights of Persons with Disabilities 
(UNCRPD), which underscore the country's commitment to inclusive education. Despite these efforts, less than 
20% of children with disabilities have consistent access to education, highlighting a significant gap between policy 
and practice. The study explores the challenges in policy implementation, including inadequate infrastructure, a 
shortage of trained special educators, and societal stigma, which continues to hinder the full realization of 
inclusive education in India. Initiatives like Sarva Shiksha Abhiyan (SSA) and Inclusive Education for Disabled 
at Secondary Stage (IEDSS) are assessed, revealing their limitations due to insufficient resources and training. 
The study also emphasizes the need for financial support mechanisms and the inclusion of Disability Studies in 
higher education to promote research and policy development. 
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1.1 INTRODUCTION 
India has embarked on a transformative journey in the realm of inclusive education, marked by legislative reforms 
and international commitments aimed at integrating children with special needs into mainstream educational 
settings. This evolution has been significantly influenced by the enactment of the Right to Education Act (RTE) 
in 2005, which mandates free and compulsory education for children aged 6 to 14 years. The RTE Act marked a 
pivotal shift in educational policy, emphasizing not only access but also quality education for all children, 
including those with disabilities. The commitment to inclusive education is further reinforced by India's 
ratification of several international treaties, including the United Nations Convention on the Rights of Persons 
with Disabilities (UNCRPD). The UNCRPD, adopted in 2006, obligates member states to ensure that persons 
with disabilities have access to education on an equal basis with others. This international framework underscores 
the principle of inclusive education, which is founded on the belief that all children, regardless of their physical, 
sensory, or cognitive abilities, have the right to participate in a shared learning environment. 
Despite these significant legislative and international advancements, the reality on the ground presents a stark 
contrast. Data from various sources indicate that less than 20% of children with special needs in India have 
consistent access to education. This statistic reflects a considerable gap between policy intentions and practical 
outcomes. While there have been notable improvements in the availability of educational opportunities for 
children with disabilities, the full realization of inclusive education remains an elusive goal for many. The 
legislative framework in India has undergone several reforms aimed at promoting inclusive education. The 
National Policy on Education (NPE) of 1986 and its subsequent amendments, such as the Programme of Action 
(POA) of 1992, laid the groundwork for integrating children with disabilities into the general education system. 
These policies were grounded in the medical model of disability, which focused on rehabilitating and integrating 
individuals into society. However, the emphasis on a medical model has evolved, giving way to a more holistic 
and rights-based approach. 
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The introduction of programs such as the Integrated Education for Disabled Children (IEDC) in 1974 and its 
successor, the Inclusive Education for Disabled at Secondary Stage (IEDSS) in 2009, exemplify India's efforts to 
incorporate children with disabilities into regular educational settings. These initiatives have been complemented 
by schemes like the District Primary Education Programme (DPEP) and Sarva Shiksha Abhiyan (SSA), which 
aim to universalise primary education and address the needs of marginalized groups, including children with 
special needs. 
1.2 LEGISLATIVE AND POLICY FRAMEWORK 
India's journey toward inclusive education has been shaped by a series of legislative and policy interventions 
aimed at ensuring equitable access to education for all children, including those with special needs. The evolution 
of this framework reflects both national initiatives and international commitments, revealing a complex landscape 
of progress and ongoing challenges. 
 
The pivotal moment in India's legislative approach to inclusive education came with the enactment of the Right 
of Children to Free and Compulsory Education Act (RTE) in 2005. This landmark legislation guarantees free and 
compulsory education for all children aged 6 to 14 years, embedding the right to education into the Indian 
Constitution. The RTE Act marked a significant step toward addressing educational inequities and laid the 
groundwork for subsequent policies focused on inclusivity. 
India's commitment to inclusive education is further underscored by its ratification of the United Nations 
Convention on the Rights of Persons with Disabilities (UNCRPD) in 2006. Article 24 of the UNCRPD specifically 
addresses education, obligating member states to provide education to children with disabilities on an equal basis 
with others and within an inclusive system. This international treaty emphasizes two key obligations: ensuring 
educational access on par with other children and fostering an inclusive educational environment. Despite these 
commitments, data reveals that less than 20% of children with special needs in India have adequate access to 
education, highlighting a significant gap between policy intent and actual implementation. 
In response to these challenges, the National Education Policy (NEP) 2015 was introduced as a comprehensive 
strategy to advance inclusive education in India. NEP 2015 sought to address the diverse needs of marginalized 
groups, including Scheduled Castes (SC), Scheduled Tribes (ST), minorities, children living in extreme poverty, 
and those with disabilities. The policy adopted a bottom-up approach, promoting dialogue and participation from 
the disabled community to ensure that their concerns were incorporated into policy-making. NEP 2015 
emphasized the need for training educational administrators and teachers to develop a positive attitude towards 
inclusion and to address the varied needs of students with disabilities. This approach aimed to foster an educational 
environment where all children could learn together without segregation. 
The NEP 2015 also introduced several programs to support children with special needs. The Special School 
Assistance (SSA) program, for example, included 10.71 lakh children with special needs, and approximately 2 
lakh children were registered under the Inclusive Education for Children with Disabilities (IEDSS) program. 
Despite these efforts, the 2011 Census data revealed that 1.3 crore people aged 0-29 years required education, 
with 53.4 lakh of them being girls and women. However, only 20 lakh individuals with special needs were enrolled 
in primary, secondary, and special schools. This discrepancy highlights the ongoing challenges in providing 
sufficient educational access and support for all children with disabilities. 
The National Education Policy (NEP) 2020 builds upon the foundation laid by NEP 2015 and introduces several 
key advancements in the pursuit of inclusive education. NEP 2020 emphasizes a more flexible, multidisciplinary 
approach to education, incorporating the use of technology and innovative practices to support diverse learning 
needs. The policy extends the scope of inclusive education beyond primary and secondary levels to include 
vocational training and higher education. 
A significant advancement in NEP 2020 is its focus on integrating inclusive education principles across all 
educational levels. The policy calls for the creation of accessible infrastructure, the development of specialized 
training programs for teachers, and the implementation of assistive technologies to facilitate learning for students 
with disabilities. NEP 2020 also aims to address the gaps identified in NEP 2015 by setting clear, quantifiable 
targets and developing comprehensive strategies for monitoring and evaluation. 
Furthermore, NEP 2020 emphasizes the need for increased collaboration among government bodies, educational 
institutions, and the community to effectively implement inclusive education practices. The policy envisions an 
inclusive educational environment where every child’s right to education is upheld, free from discrimination based 
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on disability or gender. 
1.3 IMPLEMENTATION OF INCLUSIVE EDUCATION IN INDIA 
India's legislative framework for inclusive education, while comprehensive, faces significant challenges in its 
implementation. Despite the enactment of progressive policies and programs, the gap between policy objectives 
and practical outcomes remains considerable. As of the 2011 Census, approximately 1.3 crores (13 million) people 
aged 0-29 years with special needs require educational opportunities. However, the existing infrastructure, 
resources, and trained personnel fall short of meeting this substantial demand. This section explores the various 
government initiatives aimed at implementing inclusive education, highlighting both their achievements and 
limitations. 
 

1.4 GOVERNMENT INITIATIVES AND SCHEMES 

1.4.1 Integrated Education for Disabled Children (IEDC) 
The Integrated Education for Disabled Children (IEDC) scheme was one of the earliest efforts by the Indian 
government to promote inclusive education. Launched in 1974, the IEDC aimed to integrate children with 
disabilities into regular schools, providing them with educational opportunities alongside their peers. The scheme 
offered financial assistance for setting up resource centers and supporting special educators. Although the 
initiative marked a significant step towards inclusion, its impact was limited by inadequate implementation and a 
lack of widespread awareness. 

1.4.2 Project Integrated Education for the Disabled (PIED) 

Following the IEDC, the Project Integrated Education for the Disabled (PIED) was introduced in 1987 as a more 
comprehensive approach to inclusive education. PIED focused on integrating children with disabilities into regular 
schools within designated clusters. The project was implemented in several states, including Madhya Pradesh, 
Maharashtra, and Tamil Nadu. While PIED made strides in promoting inclusion, the coverage was restricted to 
specific regions, and the overall impact remained uneven. 

1.4.3 Sarva Shiksha Abhiyan (SSA)  

The Sarva Shiksha Abhiyan (SSA) launched in 2001 aimed at universalizing primary education and addressing 
the needs of marginalized groups, including children with special needs. SSA sought to create a more inclusive 
education system by providing special education teachers, developing learning materials, and improving school 
infrastructure. Despite its objectives, the implementation faced challenges such as insufficient resources and 
inadequate teacher training, which affected its effectiveness in addressing the needs of all children with 
disabilities. 

1.4.4 National Action Plan for Inclusion in Education of Children and Youth with Disabilities (IECYD) 

The National Action Plan for Inclusion in Education of Children and Youth with Disabilities (IECYD), introduced 
in 2005, emphasized the need for inclusive education from primary to higher education levels. The plan aimed to 
create accessible, affordable, and appropriate learning environments for students with disabilities. IECYD focused 
on integrating these students into mainstream schools and promoting their participation in the educational process. 
However, the plan's execution faced hurdles, including limited financial resources and a lack of awareness among 
educators. 

1.4.5 Inclusive Education for Children with Disabilities (IEDSS) 

The Inclusive Education for Children with Disabilities (IEDSS) scheme, introduced in 2009, was a significant 
initiative replacing the earlier IEDC program. IEDSS aimed to provide inclusive education for children with 
disabilities in grades 9–12. The scheme targeted government, government-aided, and local body-run schools, 
focusing on various types of disabilities, including leprosy, hearing impairment, and cerebral palsy. IEDSS also 
emphasized special attention for disabled girls and the establishment of model inclusive schools. Despite these 
efforts, the scheme's reach was limited, and many schools struggled with inadequate resources and trained 
personnel. 

1.4.6 Rashtriya Madhyamik Shiksha Abhiyan (RMSA)  

The Rashtriya Madhyamik Shiksha Abhiyan (RMSA), launched in 2009, aimed at revitalizing secondary 
education and addressing disability barriers at this level. RMSA integrated inclusive education into its objectives, 
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focusing on improving access for children with disabilities and supporting their participation in secondary 
education. The scheme included provisions for special educational services and infrastructure improvements. 
However, challenges in implementation, such as insufficient funding and inconsistent policy execution, hindered 
the scheme's success. 

1.4.7 National Education Policy (NEP 2015) 

The National Education Policy (NEP) 2015 marked a significant step forward in promoting inclusive education. 
NEP 2015 advocated for a comprehensive strategy to address the needs of SC/ST/Minority children, those living 
in poverty, and children with disabilities. It introduced a bottom-up approach, encouraging community 
participation and focusing on the training of educators to foster a positive attitude towards inclusion. NEP 2015 
aimed to create an inclusive educational environment by eliminating segregation and promoting integrated 
learning. Despite its visionary goals, the implementation faced challenges such as inadequate infrastructure and 
limited teacher training. 
 

1.4.8 National Education Policy (NEP 2020) 

The National Education Policy (NEP) 2020 builds on the principles of NEP 2015 and introduces several 
advancements in inclusive education. NEP 2020 emphasizes a flexible, multidisciplinary approach and the use of 
technology to support diverse learning needs. The policy highlights the need for accessible infrastructure, 
specialized teacher training, and assistive technologies. It also sets clear targets for inclusive education and 
promotes increased collaboration among government bodies, educational institutions, and communities. NEP 
2020 aims to address the gaps identified in previous policies and enhance the effectiveness of inclusive education 
initiatives. 
1.5 FINANCIAL ASSISTANCE AND SUPPORT MECHANISMS 
Financial assistance is crucial in advancing inclusive education and ensuring that persons with disabilities (PWD) 
have access to necessary resources and opportunities. In India, a variety of financial support mechanisms are in 
place, designed to empower individuals with disabilities and promote their inclusion in education and 
employment. Despite these initiatives, significant gaps remain, particularly for the most marginalized groups, 
including those in rural areas and those with severe disabilities. This write-up explores the key financial assistance 
schemes available, highlighting both central and state government initiatives aimed at supporting PWDs. 
1.5.1 National Handicapped Finance and Development Corporation (NHFDC) 
Established on January 24, 1997, with a capital of Rs. 400 crores, the National Handicapped Finance and 
Development Corporation (NHFDC) plays a pivotal role in providing financial assistance to persons with 
disabilities. Registered as a non-profit entity under Sections 25 of the Companies Act, 1956 and Section 8 of the 
Companies Act, 2013, NHFDC offers a range of concessional loans and grants designed to facilitate self-
employment, higher education, and skill development for PWDs. 
1.5.1.1 Credit-Based Loans 
NHFDC’s credit-based schemes aim to support PWDs in starting businesses, pursuing higher education, and 
engaging in microfinance activities: 

 Self-Employment Loans: NHFDC provides concessional loans up to Rs. 25 lakhs for individuals with disabilities 
to initiate self-employment ventures. These loans are available at an interest rate of 5-8% per annum, depending 
on the amount borrowed, with a minimum repayment period of 10 years. This scheme is designed to foster 
entrepreneurship among PWDs, enabling them to become financially independent and contribute to the economy. 

 Education Loans: To encourage higher education among students with disabilities, NHFDC offers educational 
loans at highly concessional rates. The interest rate for these loans is set at 4% per annum. Students can avail up 
to Rs. 10 lakhs for studies within India and Rs. 20 lakhs for studying abroad. The repayment period is capped at 
7 years. This scheme aims to reduce financial barriers to higher education, thus promoting educational attainment 
among PWDs. 

 Micro Finance Loans: NHFDC also extends microfinance loans to weaker sections of PWDs to support income-
generating activities. Through partnerships with Non-Governmental Organizations (NGOs), this scheme provides 
loans up to Rs. 50,000 per disabled individual, with an average NGO loan limit of Rs. 10 lakhs. The interest rate 
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is capped at 5% per annum, and the repayment period is 3 years. This initiative helps PWDs access small-scale 
financial resources to start or expand income-generating activities. 

1.5.1.2. Non-Credit Based Assistance 
NHFDC offers several non-credit-based schemes to support skill development and education for PWDs: 

 Skill Training Grants: NHFDC provides grants for skill training programs, with a monthly stipend of Rs. 2,000 
offered to trainees during their training period. This support helps individuals with disabilities gain vocational 
skills that enhance their employability and career prospects. 

 Scholarship Schemes: Administered by NHFDC under the Ministry of Social Justice and Empowerment, these 
scholarships support over 2,500 disabled students pursuing technical and professional courses. The scholarships 
alleviate the financial burden of education and encourage higher educational attainment among PWDs. 

1.6 CENTRAL AND STATE GOVERNMENT INITIATIVES 
In addition to NHFDC, several central and state government initiatives offer financial assistance and support for 
persons with disabilities: 

 Pradhan Mantri Jan Dhan Yojana (PMJDY): Launched in 2014, PMJDY aims to provide financial inclusion 
by offering banking services to underserved populations, including PWDs. The scheme includes provisions for 
opening zero-balance accounts, which facilitate access to financial services such as insurance and pensions. 

 Health Insurance for the Poor: Schemes like the Rashtriya Swasthya Bima Yojana (RSBY) provide health 
insurance coverage to low-income families, including those with disabled members. This insurance helps cover 
medical expenses, ensuring that PWDs receive necessary healthcare without financial strain. 

 Mudra Loans: The Pradhan Mantri Mudra Yojana (PMMY) provides micro-financing to small businesses, 
including those run by persons with disabilities. These loans, categorized into Shishu, Kishor, and Tarun stages, 
offer financial support for starting or expanding micro-enterprises. 

 State Government Schemes: Various states have also introduced their financial assistance programs. For 
instance, the Delhi government offers financial aid and scholarships specifically for students with disabilities, 
while Tamil Nadu has implemented schemes to support the employment and education of PWDs through 
specialized training and financial grants. 

1.7 ESTABLISHMENT OF DISABILITY STUDIES IN HIGHER EDUCATION 
The establishment of Disability Studies as an academic discipline is crucial for fostering a more inclusive and 
equitable educational environment. In India, despite the significant strides in inclusive education and various 
legislative measures, the academic focus on disability remains limited. Introducing and expanding Disability 
Studies at the higher education level can play a transformative role in reshaping societal perceptions and 
promoting a more inclusive academic landscape. This study explores the current status of Disability Studies in 
India, its challenges, and the efforts towards establishing dedicated departments and programs. 
 
1.7.1 Historical Context and Legislative Framework 
The need for Disability Studies in higher education is underscored by India’s legislative and policy framework, 
which aims to support inclusive education. The Persons with Disabilities (Equal Opportunities, Protection of 
Rights and Full Participation) Act, 1995, and the Right of Children to Free and Compulsory Education Act, 2009, 
mandate the provision of education for children with disabilities. Additionally, the 2001 amendment to the 
Constitution of India ensures that children with disabilities are included in the "Education for All" initiative. 
However, while special schools and inclusive programs have made some progress, the higher education sector 
remains largely underdeveloped in terms of inclusive policies. 
1.7.2 Current Status and Challenges 
The establishment of Disability Studies in Indian universities is still in its nascent stage. While a few institutions 
have pioneered efforts in this field, the overall adoption remains sparse. The lack of dedicated departments and 
academic programs in Disability Studies reflects a broader issue of marginalization and institutional resistance. 
The absence of a robust academic framework for Disability Studies hinders the development of a comprehensive 
understanding of disability issues and their implications in various societal contexts. 
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1.7.3 Attempts Towards Establishing Departments of Disability Studies 
Several institutions have made notable efforts to incorporate Disability Studies into their academic offerings, 
driven largely by advocacy from the disability community and progressive policymakers. These initiatives are 
critical in addressing the historical and systemic barriers faced by individuals with disabilities. Here are some 
prominent examples: 

 Jawaharlal Nehru University (JNU): JNU has introduced the Higher Education for Persons with Special Needs 
(HEPSN) scheme to provide necessary facilities for disabled students. Additionally, the Centre for English 
Language Studies offers a course titled “Rethinking Forms: Cultural Representation of Disability,” and the Centre 
for the Study of Social Systems has actively engaged in Disability Studies research. 

 Tata Institute for Social Sciences (TISS): TISS offers a Master’s program in Social Work in Disability Studies 
and Action. The institute focuses on developing professional service workers who are equipped to address the 
complexities of disability in various contexts. 

 National Institute for the Mentally Handicapped (NIMH): Affiliated with Osmania University, NIMH offers an 
M.Sc. course in Disability Studies. The institute, established in 1984, focuses on research, development, and 
community-based rehabilitation for individuals with mental retardation. 

 Ali Yavar Jung National Institute for the Hearing Handicapped: This institute provides a range of programs 
including a Master of Arts in Disability Communications and Deaf Studies and various diplomas related to hearing 
impairment. 

 Indira Gandhi National Open University (IGNOU): IGNOU offers a Postgraduate Diploma in Disability 
Management for Medical Practitioners through its National Centre for Disability Studies. This program aims to 
provide accessible education and build capacities for individuals with disabilities. 

 University of Mysore and Punjab University: Both universities offer postgraduate and diploma courses in 
Disability Studies and related fields, promoting research and educational opportunities in this discipline. 

 NALSAR University of Law: The Centre for Disability Studies at NALSAR University focuses on disability laws 
and conducts research and internships to support legal advocacy for disabled individuals. 

 Sant Longowal Institute of Engineering and Technology: This institute has a Department of Disability Studies 
that addresses issues related to human rights, rehabilitation, and education. 

 Mahatma Gandhi University, Kerala: The Inter-University Centre for Disability Studies aims to promote research 
and training, focusing on creating professionals in the field of disability. 

 Centre for Disability Studies, Kerala: This centre emphasizes innovation in rehabilitation technologies and 
provides research and training to empower individuals with disabilities. 

 Pondicherry University: Recognized as a National Role Model Institution, Pondicherry University’s HEPSN 
scheme supports disabled students and promotes inclusive education. 

 Government of India’s Proposed University for Disabled: The establishment of a dedicated university for disabled 
individuals, with an estimated cost of Rs. 1,700 crores, represents a significant step towards advancing disability 
education. 

1.8 CHALLENGES IN POLICY IMPLEMENTATION OF INCLUSIVE EDUCATION IN INDIA 
Despite the robust legislative framework and various policy initiatives aimed at promoting inclusive education in 
India, several persistent challenges hinder the effective implementation of these policies. While laws such as the 
Right to Education Act and the Persons with Disabilities Act lay a strong foundation for inclusive education, the 
practical realization of these policies faces significant obstacles. This study explores the multifaceted challenges 
in implementing inclusive education in India, including inadequate infrastructure, insufficient teacher training, 
lack of awareness, societal stigma, and the dominance of the medical model of disability. 
1.8.1 Inadequate Infrastructure and Resources 
One of the primary challenges in implementing inclusive education is the inadequate infrastructure available in 
many schools. Accessibility remains a significant barrier, with many educational institutions lacking essential 
facilities such as ramps, accessible toilets, and specialized learning materials. Schools in rural and remote areas 
are particularly affected, where infrastructure improvements are often slow and underfunded. The lack of physical 
accessibility not only prevents students with disabilities from participating fully in educational activities but also 
reinforces their exclusion from mainstream education. 
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1.8.2 Shortage of Trained Personnel 
Another critical issue is the shortage of trained special educators and professionals who are capable of addressing 
the diverse needs of students with disabilities. While various government schemes and programs provide financial 
assistance and support for special education, there is a glaring gap in the availability of qualified personnel. Many 
teachers and school staff lack the necessary training to effectively implement inclusive teaching strategies and 
provide the support needed for students with disabilities. This shortage limits the ability of schools to create an 
inclusive learning environment and adversely affects the quality of education provided. 
1.8.2 Limited Awareness and Sensitization 
The lack of awareness and sensitization about inclusive education among educators, administrators, and 
communities contributes significantly to the challenges in policy implementation. There is often a lack of 
understanding of the principles of inclusive education and the specific needs of students with disabilities. This 
gap in awareness can lead to discriminatory practices, lower expectations, and inadequate support for students 
with disabilities. Furthermore, without proper sensitization, the commitment to inclusive education may remain 
superficial, affecting the effectiveness of policy measures. 
1.8.3 Societal Stigma and Resistance 
Societal stigma and resistance to inclusive education also pose substantial challenges. Disabilities are often viewed 
through a lens of pity or charity rather than as a normal aspect of human diversity. This societal attitude can lead 
to resistance from educational institutions and communities towards the integration of students with disabilities. 
Such stigma reinforces stereotypes and can deter parents from sending their children with disabilities to 
mainstream schools, perpetuating their exclusion from quality education. 
1.8.4 Inconsistent Policy Execution 
Inconsistent policy execution and monitoring undermine the effectiveness of inclusive education policies. While 
policies and schemes may be well-articulated at the national level, their implementation can vary significantly 
across states and regions. Disparities in the execution of policies can lead to uneven access to resources and 
support, with some regions making progress while others lag behind. The lack of standardized procedures and 
effective monitoring mechanisms further exacerbates these inconsistencies, leading to gaps in the realization of 
inclusive education objectives. 
1.8.5 Financial Constraints 
Financial constraints also play a significant role in hindering the implementation of inclusive education policies. 
Many government schemes designed to support inclusive education suffer from inadequate funding, affecting 
their reach and impact. Insufficient financial resources limit the ability of schools to make necessary infrastructure 
improvements, provide training for teachers, and offer specialized support services. This financial shortfall affects 
the overall quality of education and the ability to meet the diverse needs of students with disabilities. 
1.8.6 Dominance of the Medical Model of Disability 
The dominance of the medical model of disability over the social model further restricts the scope for holistic 
development and inclusive practices. The medical model views disability primarily as a health issue that needs to 
be fixed or cured, whereas the social model emphasizes the need to remove societal barriers and adapt the 
environment to accommodate diverse needs. In India, the medical model still prevails, which limits the focus on 
creating an inclusive environment and addressing the systemic barriers faced by individuals with disabilities. 
1.9 CHALLENGES IN HIGHER EDUCATION 
In higher education, the lack of dedicated departments and academic programs in Disability Studies reflects 
broader issues of institutional marginalization. Although some universities have introduced courses and research 
programs, the overall adoption remains limited. The absence of a robust academic framework for Disability 
Studies hinders the development of a comprehensive understanding of disability issues and their implications in 
various societal contexts. Additionally, the lack of focus on disability studies in higher education perpetuates the 
marginalization of disabled students and limits their access to advanced educational opportunities. 
1.10 FINDINGS 

 India's commitment to inclusive education is enshrined in various national laws like the Right to Education Act 
(RTE) and international treaties such as the United Nations Convention on the Rights of Persons with Disabilities 
(UNCRPD). However, despite these commitments, less than 20% of children with disabilities have consistent 
access to education. 
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 The National Education Policy (NEP) 2015 emphasized inclusive education and aimed to address the needs of 
marginalized communities, including those with disabilities. However, its implementation was hampered by 
inadequate infrastructure and teacher training. The NEP 2020 advanced this vision by promoting flexible, 
multidisciplinary approaches and integrating assistive technologies for students with disabilities 

 Initiatives such as Integrated Education for Disabled Children (IEDC) and Sarva Shiksha Abhiyan (SSA) were 
designed to integrate children with disabilities into mainstream education. Despite these efforts, the impact 
remains limited due to inadequate resources and a lack of trained personnel. 

 Significant challenges remain in realizing inclusive education, including a lack of infrastructure, shortage of 
trained special educators, and societal stigma. Many schools lack accessible facilities and appropriate learning 
materials, particularly in rural areas. 

  The National Handicapped Finance and Development Corporation (NHFDC) offers various financial support 
schemes like concessional loans for self-employment and higher education. However, these resources are often 
insufficient to meet the demand. 

 The establishment of Disability Studies as an academic discipline remains limited in India. Some institutions like 
Tata Institute for Social Sciences (TISS) and Jawaharlal Nehru University (JNU) have introduced relevant 
courses, but the overall adoption is sparse, reflecting broader marginalization. 

1.11 RECOMMENDATIONS  

 Improve school infrastructure for accessibility, especially in rural areas (ramps, accessible toilets, etc.). 

 Expand and improve special educator training, with a focus on inclusive education and rural areas. 

 Raise awareness through campaigns to reduce stigma around disability and promote inclusive education. 

 Increase financial support for infrastructure, teacher training, and disability programs. 

 Monitor and standardize the implementation of inclusive education policies across regions. 

 Promote the social model of disability by removing societal barriers and adapting school environments. 

 Introduce Disability Studies programs in universities to enhance research and policy development. 

1.12 CONCLUSION 
India has made commendable strides in inclusive education through legislation like the Right to Education Act 
and ratification of the UN Convention on the Rights of Persons with Disabilities. Yet, less than 20% of children 
with disabilities have consistent access to education, revealing a gap between policy and practice. Challenges such 
as inadequate infrastructure, a shortage of trained special educators, and societal stigma persist, complicating the 
effective implementation of inclusive education. While initiatives like Sarva Shiksha Abhiyan and Inclusive 
Education for Disabled at Secondary Stage offer promise, they need better execution and resources. To bridge 
these gaps, India must enhance infrastructure, expand teacher training, boost financial support, and raise societal 
awareness. Introducing Disability Studies in higher education can further support research and policy 
development, paving the way for a truly inclusive education system. Through sustained efforts and targeted 
interventions, India can realize the vision of education for all. 
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