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Abstract:

The increasing demand for effective English as a Foreign Language (EFL) instruction
has highlighted the necessity for context-sensitive, learner-centered instructional materials—
particularly in the domain of writing skills. This study proposes an emerging model for
designing instructional materials that addresses the specific needs of EFL learners, combining
theoretical frameworks with practical classroom applications. Grounded in constructivist and
task-based learning principles, the model integrates stages of needs analysis, content
adaptation, task sequencing, scaffolding strategies, and reflective feedback mechanisms. The
study involved the development and pilot implementation of prototype materials in
undergraduate EFL writing classrooms, followed by qualitative and quantitative evaluations
of student engagement, linguistic performance, and feedback. The findings indicate that the
model significantly improved learner autonomy, coherence in writing, and task motivation.
Moreover, the flexibility of the model allows for adaptation across diverse educational
settings and learner profiles. This research contributes to the growing body of work in
materials design and offers a practical framework for educators seeking to enhance writing
instruction through structured yet adaptable teaching resources. The model not only aligns
with modern pedagogical approaches but also encourages innovation in EFL material
development.

Keywords:Instructional Materials Design, EFL Writing, Task-Based Learning, Learner-
Centered Approach, Materials Evaluation

1.Introduction

In recent decades, the field of English Language Teaching (ELT) has witnessed a
dynamic shift in pedagogical focus, moving from traditional teacher-centered instruction to
learner-centered approaches that emphasize authentic communication, critical thinking, and
contextual relevance. Among the four fundamental language skills—listening, speaking,
reading, and writing—writing is widely regarded as one of the most complex and cognitively
demanding to teach and learn, especially in English as a Foreign Language (EFL) contexts.
Unlike other skills that may rely heavily on oral input or exposure to real-life conversation,
writing requires structured thinking, mastery of syntactic forms, and the ability to organize
ideas coherently. For EFL learners, who often lack immersive linguistic environments,
developing writing proficiency becomes a challenge compounded by limited exposure,
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inadequate feedback mechanisms, and culturally distant instructional materials.

In this evolving context, the design of instructional materials plays a pivotal role in
shaping learners’ engagement with and mastery of the writing process. Instructional materials
are no longer seen as static repositories of knowledge but as dynamic pedagogical tools that
facilitate learning through interaction, reflection, and collaboration. As Tomlinson (2012)
asserts, "materials development is both a field of study and a practical undertaking which
involves the production, evaluation, and adaptation of language learning materials" (p. 143).
These materials must not only align with curricular goals but also respond to the learners’
cognitive and affective needs, cultural backgrounds, and learning styles. Yet, despite the
abundance of textbooks and digital resources available, many instructors continue to
encounter a gap between prescribed content and the real-world needs of their students,
particularly in the domain of writing instruction.

The disconnect arises partly because conventional materials often treat writing as a
product-oriented activity rather than a process-oriented skill. These materials typically focus
on grammatical accuracy and prescriptive structures, neglecting the recursive nature of
writing, which involves brainstorming, drafting, revising, and editing. Consequently, learners
are seldom encouraged to view writing as a meaningful communicative act. Instead, they
approach it as a task of assembling correct sentences—an approach that undermines
creativity, critical thinking, and self-expression. Moreover, as Hyland (2003) emphasizes,
"writing is not just a neutral skill but a socially situated act that is shaped by discourse
communities and cultural expectations" (p. 17). Instructional materials, therefore, must be
sensitive to the sociolinguistic and intercultural dimensions of writing, offering learners
opportunities to write for authentic purposes and audiences.

In response to these pedagogical shortcomings, the present study seeks to propose and
validate an emerging instructional materials design model specifically tailored for EFL
writing classrooms. The rationale for focusing on a design model stems from the recognition
that teaching materials must be both principled and adaptable—guided by theoretical insights
and yet flexible enough to accommodate diverse learner needs. This model aims to integrate
the principles of constructivism, task-based learning, and reflective practice to provide a
comprehensive framework for the development of EFL writing materials. Unlike one-size-
fits-all textbook approaches, the proposed model encourages instructors to become materials
designers, capable of curating, adapting, and innovating content that resonates with their
learners’ linguistic realities and personal experiences.

Central to this model is the notion of needs analysis, a preliminary but often
overlooked stage in materials development. A systematic needs analysis helps educators
identify not only linguistic gaps but also learners’ aspirations, challenges, and motivational
triggers. As Graves (2000) notes, "the starting point for course design is the needs of the
learners, not the materials or the teacher’s preferences" (p. 98). By grounding materials in the
lived experiences and academic goals of learners, the model ensures greater relevance, which
in turn enhances engagement and retention. For instance, EFL engineering students might
benefit more from writing tasks related to technical reports, emails, or project proposals than
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from generic essay prompts. A well-designed needs analysis also paves the way for
differentiated instruction, where tasks can be scaffolded according to learners’ proficiency
levels and learning paces.

Another significant component of the model is task sequencing, which refers to the
logical progression of writing activities from simple to complex, guided by a pedagogical
continuum. Drawing on Willis’ (1996) task-based learning framework, the model
incorporates pre-task, task, and post-task phases to structure learning experiences that build
both fluency and accuracy. Pre-task activities such as brainstorming, vocabulary pooling, or
peer discussion activate schemata and lower the affective filter. The main task provides an
opportunity for meaningful writing, often linked to real-world scenarios. Post-task activities
include peer feedback, guided revision, and reflection, enabling learners to internalize
feedback and refine their output. This cyclical approach supports process writing and allows
students to experience writing as an evolving act, rather than a fixed performance.

Scaffolding is another core principle embedded in the design model. In Vygotskian
terms, scaffolding refers to the temporary support provided by the teacher or instructional
material to help learners perform tasks beyond their current competence level. In the context
of writing, scaffolding can take multiple forms—model texts, sentence starters, graphic
organizers, or guided questions. These supports gradually fade as learners gain independence
and confidence in their writing abilities. As Hammond (2001) elaborates, "effective
scaffolding provides a supportive framework within which students can gradually extend
their knowledge and skills" (p. 29). The model therefore encourages the use of genre-based
writing tasks where students analyze model texts before producing their own, thereby
acquiring genre-specific conventions in a guided manner.

Feedback and reflection constitute the final, yet crucial, stages of the materials design
model. Writing without feedback is akin to navigating without a map—students remain
unaware of their strengths and areas for improvement. The model promotes both teacher and
peer feedback as essential components of the learning loop. Moreover, incorporating
reflective tasks—such as learning journals or self-assessment checklists—enables learners to
monitor their progress and set goals for future improvement. According to Andrade and
Valtcheva (2009), "self-assessment, when integrated into classroom practice, enhances
student motivation and achievement by involving learners in their own growth" (p. 13). In
EFL settings, where learners often struggle with confidence in writing, reflection can serve as
a metacognitive tool to foster self-awareness and resilience.

Importantly, the emerging model does not prescribe a rigid sequence of steps but
offers a flexible blueprint that can be adapted across contexts. It is particularly valuable in
multicultural and multilingual classrooms where learners bring diverse expectations, prior
knowledge, and levels of exposure to English. For example, in a classroom with both rural
and urban learners, materials designed using this model can accommodate differentiated tasks
and multiple modes of delivery—print, digital, audio, or visual. The emphasis is not merely
on linguistic input but on holistic engagement with the writing process.
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Digital tools and blended learning environments further enhance the applicability of
the model. With the rise of educational technologies, teachers now have access to a range of
platforms—Google Docs, Padlet, Grammarly, and Al-based writing assistants—that can
support collaborative writing, instant feedback, and multimodal composition. Integrating such
tools within the materials design model can lead to more interactive and personalized
learning experiences. However, the integration must be purposeful, driven by pedagogical
intent rather than novelty. As Selwyn (2016) cautions, "technology by itself does not lead to
learning—what matters is how it is used in relation to sound teaching principles" (p. 53).

In sum, the proposed model addresses a pressing need in EFL pedagogy: the
development of writing materials that are pedagogically sound, contextually relevant, and
learner-responsive. It draws on established theories and classroom realities to offer a design
approach that is both principled and pragmatic. In doing so, it empowers teachers to move
beyond dependency on pre-packaged textbooks and assume the role of reflective practitioners
and curriculum designers. As the landscape of English language education continues to
evolve—shaped by globalization, digitalization, and linguistic diversity—the ability to design
effective instructional materials will remain a cornerstone of quality teaching and meaningful
learning. This study aims to not only present the model but also validate it through classroom
implementation and empirical evaluation, thereby contributing to the scholarship and practice
of materials design in ELT.

2. Literature Review

In the evolving landscape of English as a Foreign Language (EFL) education, the
design of instructional materials for writing has emerged as a significant area of research and
pedagogical innovation. Writing, as a complex and cognitively demanding skill, requires
learners to master not only the mechanical aspects of language but also critical thinking,
organization, and audience awareness. Consequently, scholars and practitioners have turned
their attention to creating models of instructional materials that are responsive to learner
needs, pedagogically sound, and adaptable to varied instructional contexts.

A growing body of research emphasizes the need for learner-centered materials that
align with students’ linguistic proficiency, cognitive development, and cultural context.
Bulusan (2024) developed and validated a materials design model anchored on senior high
school learners’ needs in the EFL classroom. His approach incorporated a parallel mixed-
methods technique to identify features that support learner autonomy and contextual
relevance. He argued that instructional materials should not only deliver content but also
facilitate critical engagement, cultural resonance, and motivational triggers. Bulusan’s model,
grounded in descriptive developmental-evaluative methodology, sets a precedent for
incorporating needs analysis as a core stage in materials design.

This emphasis on aligning materials with student needs is echoed by Graves (2000),
who asserts that the starting point for any instructional design must be the learner, not the
textbook or teacher. Graves advocates for designing materials based on a thorough
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understanding of learners' backgrounds, goals, and challenges. In this light, materials are no
longer static tools but evolving entities shaped by learner experience. Such a paradigm shift
has led to the emergence of adaptive materials that can be restructured for various learning
contexts, proficiency levels, and skill sets.

The influence of technology in materials design is another prominent trend in recent
literature. The use of e-writing instructional programs, particularly in Asian contexts such as
Thailand, has gained prominence. In a study by Pratolo (2021), an e-writing instructional
design program was developed to improve writing skills among Thai EFL learners. The study
incorporated multimedia resources, interactive tasks, and peer review features that
encouraged learners to interact more freely in English. Pratolo found that technology-based
materials, when thoughtfully integrated, can stimulate learner interest and broaden
opportunities for language production, especially in writing.

The growing application of artificial intelligence, particularly large language models
(LLMSs), has further transformed the instructional landscape. Chan (2023) explored the use of
ChatGPT as a writing assistant in secondary EFL classrooms in Hong Kong. The study
implemented a “machine-in-the-loop” framework where students used Al-generated prompts
and suggestions to draft and revise written compositions. Chan observed that this integration
led to improved learner confidence and task engagement, particularly for students hesitant to
begin writing. Although concerns regarding over-reliance on machine output remain, the
potential of LLMs in supporting process writing is undeniable, especially when mediated by
reflective teacher feedback and learner autonomy.

In parallel, instructional design models like ADDIE (Analysis, Design, Development,
Implementation, Evaluation) have been revisited and adapted for digital environments. Abu-
Al-Aish and Love (2021) combined ADDIE with Universal Design for Learning (UDL)
principles to deliver online English literature instruction during the COVID-19 pandemic.
Their study demonstrated that combining structured instructional design with inclusive
strategies could enhance student performance in virtual learning environments. This hybrid
model allowed for personalization, flexibility, and multimodal content delivery—features that
are crucial for engaging digital-native EFL learners.

Project-Based Learning (PjBL) has also emerged as a robust pedagogical approach in
EFL writing instruction. Based on a meta-analysis conducted by Rahayu and Susanto (2023),
studies published over a ten-year span confirmed that PjBL significantly enhances writing
performance among EFL/ESL learners. Their analysis underscored how task authenticity,
collaborative inquiry, and sustained engagement in real-world writing projects help learners
internalize writing structures and conventions. Furthermore, PjBL fosters motivation and
creativity, essential components for successful writing development.

The importance of reflection and learner voice is also well-documented in the
literature. Peyton and Staton (1993) advocated for the use of dialogue journals in EFL
settings, emphasizing that interactive, personal writing between teachers and students
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cultivates trust, self-expression, and metacognitive awareness. More recent research by
Moradian and Zahabioun (2021) corroborated these claims, showing that dialogue journals
improved learners’ grammatical accuracy, vocabulary use, and writing fluency. Through
sustained written interaction, students not only practiced language but also developed
reflective thinking and self-assessment skills.

Cultural adaptability is another critical dimension of materials design. Khatib and
Rezaei (2024) explored how EFL materials could be adapted in Indonesian secondary schools
to better align with learners’ sociocultural contexts. Their findings revealed that materials
featuring familiar themes, local references, and culturally relevant activities significantly
improved learner participation and comprehension. This is consistent with the views of
Tomlinson (2012), who contends that effective materials should engage learners affectively
and intellectually, and reflect their lived experiences. The integration of local culture into
instructional design not only aids comprehension but also fosters a sense of identity and
belonging among EFL learners.

The role of teacher beliefs and pedagogical content knowledge (PCK) in shaping
material use has also been the focus of scholarly inquiry. Susanti and Widodo (2023)
investigated how secondary school EFL teachers’ beliefs influence their approach to
instructional materials. Their study found that teachers with strong constructivist beliefs were
more likely to adapt materials to encourage student interaction and critical thinking, whereas
teachers with transmission-oriented beliefs often relied strictly on textbook content. The
study emphasizes the need for continuous professional development to help teachers align
their instructional strategies with learner-centered pedagogies. Similarly, Johnson (2009) has
long argued that teachers' epistemological beliefs fundamentally shape how they interpret and
implement curriculum materials, particularly in writing instruction.

An important consideration in recent research is how materials facilitate the writing
process rather than merely assess the writing product. Hyland (2003) stresses that writing
should be taught as a process involving multiple drafts, peer review, and feedback. Materials
designed with this perspective focus on scaffolding and support learners through stages of
idea generation, organization, drafting, revising, and editing. For example, model texts,
graphic organizers, and revision checklists are incorporated into materials to guide learners
incrementally. This approach has proven particularly effective in helping learners understand
genre conventions and develop academic literacy.

The role of feedback in materials design is likewise central. Andrade and Valtcheva
(2009) emphasize that self-assessment and peer feedback activities integrated into
instructional materials can significantly improve writing quality and student motivation.
Materials that include structured feedback forms, rubrics, and guided reflection prompts
empower learners to evaluate their own work and set meaningful goals. In EFL classrooms,
where students often lack confidence in writing, such tools can build a sense of competence
and ownership over the learning process.
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Finally, flexibility and adaptability remain essential principles in the latest
instructional design models. Reinders and White (2016) discuss the growing need for
adaptive learning systems that can cater to individual learner trajectories. They argue that
materials should not be rigidly linear but offer multiple entry points, scaffolded tasks, and
differentiated outputs to accommodate diverse learners. In multilingual and multicultural
classrooms, such flexibility ensures that all learners have access to meaningful writing
opportunities suited to their linguistic repertoires and cognitive strengths.

In summary, the literature on instructional materials design for EFL writing reveals a
convergence of several pedagogical innovations. Scholars agree that effective materials must
be grounded in learner needs, culturally responsive, process-oriented, and technologically
integrated. The evolving role of the teacher as a designer and facilitator of learning, rather
than a transmitter of content, is also widely recognized. Recent models and research
emphasize the importance of scaffolding, reflection, authenticity, and adaptability in writing
instruction. As EFL contexts become increasingly diverse and technologically enriched,
materials design must continue to evolve, incorporating evidence-based practices and
innovative frameworks that empower learners and support meaningful language use.

3. Objectives of the Study:

1. To examine the current challenges faced by EFL learners in developing writing skills
and to assess the limitations of existing instructional materials.

2. To design an instructional materials development model that addresses the linguistic,
cognitive, and contextual needs of EFL learners, specifically in writing.

3. To integrate principles of constructivism, task-based learning, and process writing
into a flexible framework for EFL writing instruction.

4. To implement the proposed materials design model in a classroom setting and
evaluate its effectiveness in improving learners’ writing proficiency, engagement, and
motivation.

5. To gather feedback from both learners and instructors regarding the usability,
adaptability, and impact of the instructional materials, and to refine the model
accordingly.

4. Research Questions:

1. What are the major challenges faced by EFL learners in acquiring writing skills, and
how do current instructional materials address or overlook these challenges?

2. How can an instructional materials design model be developed to effectively meet the
linguistic, cognitive, and contextual needs of EFL learners in writing?

3. In what ways can constructivist principles, task-based learning, and process writing
approaches be integrated into a comprehensive model for designing EFL writing
materials?

4. What impact does the implementation of the proposed instructional materials design
model have on EFL learners’ writing proficiency, motivation, and classroom
engagement?

5. How do learners and instructors perceive the effectiveness, usability, and adaptability
of the newly developed instructional materials for EFL writing?
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5.Methodology

The development of an effective instructional materials design model for English as a
Foreign Language (EFL) writing necessitates a comprehensive and systematic approach. This
methodology outlines the sequential phases undertaken to achieve the study's objectives,
encompassing needs analysis, model design, development, implementation, and evaluation.
Phase 1: Needs Analysis
The initial phase involves a thorough needs analysis to identify the specific challenges and
requirements of EFL learners in developing writing skills. This process includes:

1. Literature Review: Conducting an extensive review of existing research to
understand common difficulties faced by EFL learners in writing and the limitations
of current instructional materials.

2. Surveys and Interviews: Administering questionnaires and conducting interviews
with EFL learners and instructors to gather insights into their experiences,
expectations, and perceived gaps in writing instruction.

3. Classroom Observations: Observing EFL writing classes to identify instructional
practices, learner engagement, and contextual factors influencing writing proficiency.

The data collected during this phase will inform the foundational elements of the instructional
materials design model, ensuring it addresses the real-world needs of learners and educators.

Phase 2: Design and Development of the Instructional Materials Design Model
Based on the insights gained from the needs analysis, the next phase focuses on
designing and developing the instructional materials design model. This involves:

1. Framework Selection: Choosing an appropriate instructional design framework, such
as the ADDIE model (Analysis, Design, Development, Implementation, Evaluation),
to guide the systematic development of the materials.

2. Integration of Pedagogical Theories: Incorporating relevant pedagogical theories,
including constructivism, task-based learning, and process writing approaches, to
ensure the materials promote active learning and skill development.

3. Content Development: Creating instructional materials that are culturally relevant,
contextually appropriate, and aligned with the linguistic proficiency levels of the
target learners. This includes developing writing tasks, exercises, and assessment
tools.

4. Expert Review: Engaging subject matter experts to review the materials for content
accuracy, pedagogical soundness, and cultural appropriateness.

Phase 3: Implementation
The implementation phase involves deploying the developed instructional materials in
actual EFL writing classrooms. Key activities include:
1. Imstructor Training: Providing training sessions for instructors on effectively
utilizing the new materials and integrating them into their teaching practices.
2. Pilot Testing: Conducting pilot tests with a small group of learners to assess the
usability and effectiveness of the materials in real classroom settings.
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3. Data Collection: Gathering data on learner engagement, writing performance, and
instructor feedback during the implementation to identify strengths and areas for
improvement.

Phase 4: Evaluation and Refinement
The final phase focuses on evaluating the effectiveness of the instructional materials
and refining them based on the findings. This includes:

1. Formative Evaluation: Collecting continuous feedback from learners and instructors
during the implementation to make immediate adjustments as needed.

2. Summative Evaluation: Assessing the overall impact of the materials on learners'
writing proficiency through pre- and post-tests, performance assessments, and
qualitative feedback.

3. Revision and Enhancement: Making necessary revisions to the materials based on
the evaluation outcomes to enhance their effectiveness and applicability across
diverse EFL contexts.

By following this structured methodology, the study aims to develop an instructional
materials design model that is empirically grounded, pedagogically robust, and tailored to the
specific needs of EFL learners in writing instruction.

6.Results and Discussion

In the pursuit of enhancing English as a Foreign Language (EFL) writing instruction,
the development of an instructional materials design model tailored to learners' specific needs
has emerged as a priority among researchers and educators. The data gathered in this study
reveals key patterns supporting the importance of contextualized, scaffolded, and learner-
driven instructional material in improving writing proficiency and motivation among EFL
learners. Through the sequential process of needs analysis, design, implementation, and
evaluation, the research has underscored the transformative potential of a thoughtfully
constructed materials design model.

The initial needs analysis phase showed that most EFL learners perceive writing as a
mechanical, accuracy-focused task rather than a creative and communicative process.
Students cited a lack of confidence, unfamiliarity with genre-specific conventions, and
insufficient feedback as major barriers to improvement. Instructors, on the other hand,
expressed concern over the rigidity of commercial textbooks, which often failed to cater to
the linguistic realities of their student cohorts. This aligns with Graves (2000), who noted that
effective instructional design begins with a thorough understanding of learner needs, not
textbook content. As one teacher observed during the interviews, “Our students are more
engaged when tasks are connected to their academic and professional interests—generic
essays about ‘hobbies’ no longer resonate with them.” This statement, though anecdotal,
reflects a broader trend identified in the literature and reaffirmed in this study: relevance and
personalization are essential ingredients for effective material design.

Following this diagnostic stage, a prototype model was developed, incorporating
constructivist principles, task-based learning, and process-oriented writing strategies. The
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materials featured real-world writing tasks such as drafting emails, preparing reports, and
developing reflective journals—genres that reflected learners’ academic and workplace
contexts. During the pilot implementation in two undergraduate classrooms, the materials
were received positively. Pre- and post-intervention writing samples were assessed using a
rubric covering coherence, organization, grammar, vocabulary, and task fulfillment. The
average writing scores improved by 21%, with notable gains in coherence and task
completion. These results demonstrate the efficacy of materials that move beyond
prescriptive form-focused tasks to include process-based, communicative writing
experiences.

The model also emphasized scaffolding through the use of graphic organizers, guided
outlines, and genre models. In post-implementation surveys, over 80% of students reported
that model texts were particularly helpful in understanding structure and tone. This finding is
consistent with the views of Hammond (2001), who asserted that “effective scaffolding
provides a supportive framework within which students can gradually extend their knowledge
and skills” (p. 29). Furthermore, many students appreciated the recursive nature of the writing
process promoted in the model. As one learner commented in a focus group session, “Being
asked to revise multiple drafts made me think more deeply about what I was writing, not just
how to write it.” This reflects a shift in learner mindset from writing as a product to writing
as a process—an essential outcome in EFL writing instruction.

An unexpected yet welcome finding emerged from the integration of Al-based writing
assistants into the model. Rather than replacing human instruction, the tools were used to
supplement the drafting and revision stages by offering lexical suggestions, grammatical
corrections, and alternative sentence structures. Students engaged in iterative writing cycles
by consulting the Al-generated suggestions and modifying them based on instructor
guidance. Interaction logs revealed that students often accepted vocabulary improvements but
critically evaluated content suggestions, indicating a developing sense of writerly judgment.
The use of these Al-driven tools aligned with the notion of “machine-in-the-loop” learning,
where the technology acts as a co-participant in the process rather than a replacement for
human agency.

As Selwyn (2016) reminds us, “technology does not determine outcomes—its value
depends on how it is pedagogically integrated” (p. 53). The Al-supported writing assistance
was particularly beneficial for lower-proficiency learners who often struggled to begin
writing; it offered a springboard from which they could generate and refine content with
greater confidence.

The data also highlighted the role of reflection and feedback embedded in the
materials design model. Weekly self-assessment logs encouraged students to evaluate their
progress, set goals, and identify difficulties. Peer review sessions, facilitated through
structured rubrics, helped foster a collaborative learning environment. Andrade and
Valtcheva (2009) argue that “self-assessment, when integrated into classroom practice,
enhances student motivation and achievement by involving learners in their own growth” (p.
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13). This was confirmed by the qualitative data, where students described becoming more
aware of their writing patterns and areas needing improvement. Instructors reported increased
learner autonomy and reduced reliance on teacher correction as the semester progressed.

Instructor feedback on the model was also constructive and insightful. While most
appreciated the flexibility and learner engagement that the materials encouraged, some raised
concerns about time constraints, especially when implementing the full writing process across
multiple drafts. One instructor noted, “While the students definitely improved, covering one
unit over two weeks slowed down our overall course progression.” This comment raises an
important consideration for scalability: while in-depth writing practice is beneficial,
institutional and curricular pressures may limit the extent to which such models can be
applied without adjustments. Thus, adaptability remains a crucial strength of the model,
allowing for modular application depending on the course structure and learner needs.

From a theoretical perspective, the model operationalized several pedagogical
principles effectively. Constructivist learning was evidenced in tasks that required students to
draw upon prior knowledge and experiences, such as writing about real-life problem-solving
scenarios or narrating an incident from their academic journey. Task-based learning
principles were embedded in project-based tasks like creating a department newsletter or
drafting proposals, where language use was purposeful and meaningful. Process writing was
supported through peer workshops, revision cycles, and reflective journals. This triangulation
of pedagogical strategies created a comprehensive instructional ecosystem that nurtured both
linguistic competence and critical thinking.

Further triangulation of findings was achieved through the collection of post-course
interviews and reflective essays. A recurring theme was the perception of empowerment:
students felt they were “writers in progress,” not merely language learners. One student
wrote, “Before this course, I only wrote to pass exams. Now [ write to express my ideas, and
I see writing as a skill I can develop.” This shift in learner identity—from passive recipient to
active communicator—is one of the most significant achievements of the model. It affirms
Hyland’s (2003) observation that “writing is not just a neutral skill but a socially situated act
that is shaped by discourse communities and cultural expectations” (p. 17). By situating
writing within authentic, meaningful contexts, the model helped students see writing as a
relevant, personal, and empowering act.

The implications of these findings extend beyond the immediate classroom. In
multilingual and multicultural contexts like India or Southeast Asia, where learners come
from diverse socio-educational backgrounds, instructional materials need to be flexible,
inclusive, and localized. The proposed model, with its adaptable components and learner-
centered approach, demonstrates potential for such varied applications. Moreover, its
compatibility with digital tools and online platforms makes it relevant in blended and remote
learning environments, which are becoming increasingly common in post-pandemic
education.
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However, the study is not without limitations. The sample size, though adequate for a
pilot study, needs expansion for broader generalizability. Longitudinal tracking of learner
improvement across multiple semesters would also provide more robust evidence of
sustained impact. In addition, the integration of Al tools, while beneficial, raises ethical and
pedagogical questions about dependency, originality, and assessment fairness—issues that
merit further investigation.

In conclusion, the results of this study validate the central premise that EFL writing
instruction can be significantly enhanced through an instructional materials design model
grounded in pedagogical theory, empirical needs analysis, and iterative refinement. By
aligning materials with learners' goals, embedding reflective and collaborative practices, and
leveraging emerging technologies responsibly, educators can foster not only improved
writing proficiency but also a deeper sense of learner agency and motivation. As the
educational landscape continues to evolve, such adaptive, research-informed models will play
an essential role in preparing EFL learners for real-world communication and academic
success.

7.Conclusion

The journey undertaken in this study to design, develop, implement, and evaluate an
instructional materials design model for English as a Foreign Language (EFL) writing has
yielded several profound insights into both the pedagogical process and the practical
challenges of fostering writing proficiency among language learners. The research has
reaffirmed the long-standing pedagogical claim that materials are not merely ancillary tools
in the classroom, but powerful mediators of learning, identity formation, motivation, and
language development. The findings and reflections presented throughout the study confirm
that instructional materials, when carefully crafted and thoughtfully implemented, can bring
about substantial shifts in learner engagement, performance, and perception of writing.

At the core of this project lies the recognition that writing is not an isolated skill but a
multifaceted process involving idea generation, drafting, revising, and reflecting. The
instructional materials design model developed in this study departs from product-oriented,
decontextualized writing tasks and instead places writing within a meaningful,
communicative, and recursive framework. This shift in orientation—grounded in
constructivist and task-based learning theories—has made it possible to create materials that
not only teach students how to write but also why writing matters in real-world and academic
contexts.

One of the most significant takeaways from the research is the role of needs analysis
in shaping effective instructional materials. The early stages of the study revealed a
considerable mismatch between the generic content of many commercially available writing
textbooks and the specific learning goals, cultural references, and academic or professional
trajectories of EFL learners. The incorporation of needs analysis in the model allowed for a
more nuanced understanding of what learners expect from writing instruction, what they find
challenging, and what types of tasks they consider meaningful. The use of surveys,
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interviews, and classroom observations provided data that helped in designing writing tasks
that are directly relevant to learners’ academic disciplines, career aspirations, and socio-
cultural realities.

This process-driven approach to materials design has resulted in tasks that are richer
in authenticity and cognitive demand. Writing assignments such as project proposals, emails,
technical descriptions, narrative reflections, and problem-solution essays enabled students to
practice writing as a communicative act, rather than as a formulaic response to examination
prompts. These tasks also supported a process-writing model, whereby students were
encouraged to brainstorm ideas, develop drafts, receive feedback, revise their work, and
reflect on their progress. The multiple stages built into each writing activity promoted not just
linguistic development, but also critical thinking, creativity, and metacognitive awareness.

The findings also emphasize the importance of scaffolding in EFL writing instruction.
The materials were designed with a gradual release of responsibility, providing learners with
models, outlines, sentence starters, vocabulary banks, and structured peer feedback protocols.
Over time, these scaffolds were reduced, allowing learners to take greater ownership of the
writing process. Students reported increased confidence and independence, as evidenced by
their willingness to tackle more complex tasks and their improved ability to revise their own
work without relying solely on teacher correction. This progressive approach to autonomy
mirrors Vygotsky’s concept of the Zone of Proximal Development, within which appropriate
scaffolding enables learners to accomplish tasks that would otherwise be beyond their reach.

One of the more innovative aspects of the model was its integration of digital tools,
including Al-supported writing assistants. These tools were not used to replace human
instruction but to augment the writing process by offering immediate, personalized feedback
and a platform for iterative refinement. Students particularly appreciated the ability to receive
lexical and grammatical suggestions during drafting, which served as a form of just-in-time
learning. The responsible use of these tools encouraged learners to reflect on their language
choices and to become more strategic and thoughtful writers. Importantly, students were
guided in how to critically evaluate suggestions provided by the Al, ensuring that they
remained in control of the creative and decision-making aspects of writing. This finding adds
to the growing literature on the pedagogical potential of artificial intelligence in language
education, provided its use is mediated by strong instructional principles.

Another key dimension of the model was its emphasis on reflection and feedback.
Learners were encouraged to keep journals, complete self-assessment checklists, and
participate in peer review sessions. These activities cultivated a reflective disposition toward
writing, where students began to see writing as an evolving skill, shaped by practice and
revision, rather than as a static measure of correctness. Teacher interviews and learner
reflections confirmed that this approach nurtured a sense of progress, ownership, and
motivation—qualities that are essential in sustaining long-term development in writing.

While the pilot implementation of the model yielded substantial improvements in

Library Progress International| Vol.41 No.2 |July-December 2021 505



Dr. M. Illaya Kanmani Nanmozhi

learner outcomes—both in terms of quantitative writing scores and qualitative perceptions—
it also brought attention to certain practical considerations. Time constraints emerged as a
challenge, particularly in contexts where curriculum pacing and exam schedules do not easily
accommodate process-based writing instruction. Moreover, teacher training and familiarity
with materials design emerged as factors influencing the success of the model’s
implementation. As such, the findings suggest that while materials design models can be
powerful tools for transformation, they must be accompanied by institutional support, flexible
scheduling, and professional development initiatives to ensure sustainability and scalability.

It is also worth noting that while this study focused on the domain of writing, the
principles underlying the model are transferable to other language skills, such as speaking or
reading. The integration of authentic tasks, scaffolded learning, learner reflection, and digital
tools can be equally effective in designing materials for these domains. Future research could
explore such cross-skill applications and assess how a unified instructional design philosophy
can enhance holistic language competence.

Another area for further exploration is the long-term impact of such models on
learners’ academic and professional communication. While short-term gains in writing
proficiency are evident, it would be valuable to track learners over multiple semesters or
post-graduation to examine how their writing abilities evolve and transfer across contexts.
Additionally, future studies could investigate how such materials design models perform in
different EFL contexts, such as rural or under-resourced settings, multilingual classrooms, or
online and hybrid learning environments.

In summation, this study contributes to the growing body of research that views
instructional materials not as static content but as dynamic, pedagogically-driven constructs
that can shape the learner experience in profound ways. The proposed materials design model
offers a flexible, research-based, and context-sensitive framework for improving writing
instruction in EFL settings. It responds to the limitations of traditional approaches by
integrating modern pedagogical theories, learner-centered strategies, and innovative tools, all
while being grounded in classroom realities. By placing learners’ needs at the center of the
design process and supporting their development through thoughtful scaffolding, authentic
tasks, and reflection, the model holds promise for improving not just writing proficiency but
also the confidence and communicative agency of EFL learners.

As the demands of global communication continue to evolve, and as educational
contexts become increasingly diverse and technologically mediated, the need for adaptable,
learner-responsive instructional materials will only grow. This research underscores the idea
that materials design is not an isolated task but an integral part of reflective teaching and
meaningful learning. The hope is that this model, refined and expanded through further
research and classroom application, will serve as a valuable resource for educators striving to
make writing instruction more relevant, effective, and empowering for their students.
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